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ABSTRACT 



This training module focuses on the paraprof essional ' s role 
in the transition of students with disabilities from school to the adult 
world. The module is comprised of two components, a facilitator's guide and a 
student's guide. The facilitator's guide provides the full text of the 
student's edition as well as chapter goals to be accomplished by students, an 
outline of topics covered in each text section, materials necessary to teach 
each chapter (such as transparencies, handouts, and supplemental readings) , 
discussion questions, suggested activities to be completed by students 
outside of class, and lists of resources (many in Minnesota) . Individual 
chapters cover the following topics: (1) transition from school to adult 

life; (2) interagency collaboration; (3) roles and responsibilities of 
paraprof essionals ; (4) communication and problem solving; (5) assessment and 

goal setting; (6) student and family involvement; (7) employment; (8) home 
living; (9) postsecondary education; (10) community participation; and (11) 
recreation and leisure. Five appendices include an Individualized Education 
Plan form, information from the Minnesota Paraprof essional Consortium, a 
summary of disability-related legislation, an outline of the personal futures 
planning process, and a listing of transition resources. (Contains 19 
references.) (DB) 
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About the 

Facilitator’s Outline 



This training module contains a facilitator’s oudine designed to 
assist instructors as they plan and prepare to teach the material 
contained in this module. The oudine provides overviews of each 
chapter which include: 

• Chapter goals to be accomplished by students. 

• Topics to be covered in each section. 

• Discussion questions to facilitate lectures and discussions and 

activities to be completed by students both in and out of class. 

These items are the same as those appearing in the outside 
margins of the facilitator’s edition of this module. The discussion 
and activity notes, and answers to activity questions, appear in the 
facilitator’s edition only - they do not appear in the students’ edi- 
tion. The text, however, is the same in both. In some cases, the dis- 
cussions and activities may have been abbreviated in this outline, 
but provide the same basic information as it appears within the 
context of the chapter. 

This outline can be used when planning lessons. It’s a good 
idea to read through the outline before using it for instruction in 
order to know what to expect and get a better sense of how the 
material is tied together. 

The content of this module is based on a training series piloted 
in 1994 by Hutchinson Technical College in Hutchinson, Minne- 
sota. Because of this, many references are specific to Minnesota’s 
school and social service systems. We encourage instructors lo- 
cated in other states to replace the Minnesota-specific information 
with information more relevant to their state. We hope that facili- 
tators will add their own experiences and stories to make this ma- 
terial “come alive”. 
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Chapter 1 

Transition from School 
to Adult Life 

Chapter Goals 

Upon completion of this chapter, students should be able to: 

• Define and describe transition. 

• Recognize and understand the five transition areas that must 
be addressed in the IEP of each student who receives special 
education services. 

• Discuss why transition planning and services are important. 

• List the individuals who must be present in a student’s IEP/ 
transition team. 

• List the individuals who must be invited and who may be in- 
vited to participate on the IEP/transition team. 

Necessary Materials 

• Transparencies 1.1, 1.2, 1.3, and 1.4 

• Overhead projector 

Section 1: Transition 



Topics Covered 

• What is transition? 

• Which transition areas must be addressed? 

• Why are transition services and planning so important? 

Discussion 1 

Ask students to share about the environments in which they work. 

Discussion 2 

Ask the class to share the ways they have been involved in transi- 
tion-related activities in each of the five transition areas. 

Section 2: The Transition Team 
Topics Covered 

• Who is involved in transition planning? 

• Essential members of the transition planning team 
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Activity 1 

Ask students to break into small groups of four or five. Using the 
IEP team members chart (Transparency 1.4), have students brain- 
storm ways in which each potential IEP team member could en- 
hance the transition process for a student with disabilities. Ask 
them to think about what unique perspectives or information 
each person could bring to the process, or how and why each per- 
son should be included in the planning process. After about ten 
minutes, invite each group to share the ideas they came up with 
and record their ideas on the chalkboard or overhead projector. 



Chapter 2 

Interagency Collaboration 



Chapter Goals 

Upon completing this chapter, students should be able to: 

• Appreciate the differences between the special education 
agencies and adult service agencies. 

• Understand the importance of collaboration between and 
among these agencies and service providers in the planning 
process. 

• Recognize adult community service agencies by name and be 
able to describe what they do. 

• Begin thinking of ways to educate your students and their fami- 
lies about available service agencies and options. 

• Begin to think of ways to encourage collaboration among 
agencies, students, parents, teachers and paraprofessionals. 

Necessary Materials 

• Transparencies 2.1 and 2.2 

• Overhead projector 

Section Is Interagency Collaboration 

Topics Covered 

• Special education system vs. adult services system 

• Strategies for building effective interagency partnerships 

• Community service agencies and other resources 



ERIC 




Facilitator's Outline E 



Discussion 1 

Start this section by using Transparency 2.1 to illustrate some of the 
differences between the special education system and the adult ser- 
vice system. Discuss with students why it’s important for both para- 
professionals and students to understand the two systems. 

Discussion 2 

Discuss the importance of educating students and families about 
the options available from adult service agencies. With the help of 
the students, come up with a few strategies to provide information 
to students and parents. For example, have students prepare in- 
terview questions and call potential service providers on the 
phone. Write them on the board or overhead. 

Activity 1 

After Discussion 1 is complete, ask the students to break into small 
groups and brainstorm their own ideas. After 10 to 15 minutes, 
bring the class back together and have the small groups share their 
ideas. Write them on the board or overhead. 

Activity 2 

In small groups, brainstorm ideas that paraprofessionals can ap- 
propriately use to involve adult service providers or sendee repre- 
sentatives in the transition process for students with disabilities. 
(Examples: Invite a vocational rehabilitation counselor to a 
student’s work site to meet him or her on the job and meet the 
employer. Or, invite agency representatives into the classroom to 
discuss their services with the students.) After the groups have met 
for 10 to 15 minutes, reconvene the class to share the small group’s 
ideas and record them on the board or overhead. 



Chapter 3 

Roles & Responsibilities 
of Paraprofessionals 

Chapter Goals 

Upon completing this chapter, students should be able to: 

• Develop an appreciation for the many different roles that para- 
professionals can play in the transition process. 

• Become familiar with the ethical responsibilities associated 
with paraprofessional work in transition. 
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• Recognize situations involving ethical issues and know how to 
solve or get help with ethical dilemmas. 

• Understand the concept of confidentiality and its limits. 

Section 1: Roles & Responsibilities 



Topics Covered 

• Strategies for paraprofessional participation on the team 

• Strategies for maintaining professionalism and fulfilling ethi- 
cal responsibilities 

• Common questions about confidentiality 

• Confidentiality case study 

Discussion 1 

Give students a few minutes to read the confidentiality case study 
then ask them to come up with some different ways that this situ- 
ation could be handled. Discuss the pros and cons of each alter- 
native. 

Activity 1 

After discussing the Confidentiality Case Study , have students form 
pairs to role play the scenario using one or two of the strategies 
that the class came up with during their discussion. 



Chapter 4 

Communication & 

Problem Solving 

Chapter Goals 

Upon completing this chapter, students should be able to: 

• Become familiar with what it means to have an assertive com- 
munication style as opposed to a passive or aggressive commu- 
nication style. 

• Develop an awareness of their own social skills and communi- 
cation style. 

• Become familiar with some of the elements that foster clear 
communication between teachers and paraprofessionals. 

• Become familiar with a formalized problem solving technique. 

• Begin utilizing problem-solving techniques in approaching 
real-life situations. 
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Necessary Materials 

• Transparencies 4.1 and 4.2 

• Overhead projector 

Section 1: Effective Communication 



Topics Covered 

• Communications styles 

• Paraprofessional Communication and Social Skills Inventory 

• Strategies for communicating with teachers 

Discussion 1 

Use Transparency 4.1 to discuss the three styles of communica- 
tion. Ask students to share ways that they think these different 
styles could affect their effectiveness on the job. 

Activity 1 

Have students form groups of four to six people. Have them think 
of a problem that they might encounter with a teacher at their 
school. Then ask them to role play ways in which the problem 
could be addressed using passive, aggressive, and assertive com- 
munication styles. Instruct them to rotate roles so that everyone 
has a chance to participate as well as observe. After 10 or 15 min- 
utes, ask the class members to share some of their experiences 
from the small groups. 

Activity 2 

Explain that the Paraprofessional Communication and Social Skills In- 
ventory is designed to help them assess their own strengths and weak- 
nesses. Ask them to take some time to fill in the inventory. Invite 
them to share some ways that they might actively attempt to improve 
in areas in which they feel they aren’t currendy very strong. 

Section 2: Solving Problems 



Topics Covered 

• Problem-solving strategies 

Activity 1 

Divide the class into small groups and assign each group one of the 
scenarios oudined in this section. After the groups have had time 
to develop some strategies, have them share their ideas with the rest 
of the class. If you have time, use one of the scenarios from Activ- 
ity 1 (in conjunction with Transparency 4.2) to go through the 
problem-solving strategy step by step. Emphasize that using this 
strategy helps break the problem-solving process into manageable 
steps. 
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Chapter 5 

Assessment & Goal Setting 

Chapter Goals 

Upon completing this chapter, students should be able to: 

• Become familiar with standardized testing, behavioral check- 
lists, and functional assessments. 

• Understand what is meant by “objective observation.” 

• Report behaviors in a manner that is both observable and 
measurable. 

• Be familiar with some ways observations are recorded. 

• Understand the distinction between goals and objectives. 

• Be familiar with developing objectives that include the three 
components of behavior, criteria, and conditions. 

Necessary Materials 

• Transparencies 5.1 and 5.2 

• Overhead projector 

Section 1: Assessment 
Topics Covered 

• Three ways to carry out assessment 

Activity 1 

Write each of the three types of assessment on the board. Ask the 
students to name some advantages and disadvantages of each assess- 
ment approach. As they list them, write them below the appropri- 
ate group. When you feel you have generated enough input from 
the class, have a short discussion about which methods give the most 
information for transition planning with students with disabilities. 

Section 2: Observing & Recording Data 



Topics Covered 

• Recording your observations 

Discussion 1 

Discuss what it means to be objective in one’s observations. Em- 
phasize, in particular, that reported behaviors should be both 
observable and measurable. If you have time, ask the class to 
generate some behavioral scenarios and then report the sce- 
narios in both an appropriate and inappropriate fashion. 
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Section 3: Setting Transition Goals ^Objectives 



Topics Covered 

• Goals 

• Objectives 

• Examples of transition goals and objectives 

Discussion 1 

Use Transparency 5.2 to lead a discussion on goals and objectives. 
Have students come up with examples of goals and objectives. 
Write them on the board or overhead. Have the class identify the 
behavior, criteria, and condition for each example. 

Activity 1 

Break the class into small groups and ask them to underline the 
behavior, criteria, and conditions in each of the four examples of 
transition goals and objectives given in the chapter. Also ask them 
to write an additional objective for each example. 



Chapter 6 

Student & Family Involvement 

Chapter Goals 

Upon completing this chapter, students should be able to: 

• Begin to build a set of strategies and resources that will help 
students to be involved in their own transition planning. 

• Develop some insight into the types of activities in which students 
might need to participate to ensure their successful transition. 

• Develop an awareness of the types of student/paraprofession- 
al interaction that encourage self-determination. 

• Develop or heighten your appreciation for the diversity of ways 
in which students experience a sense of family. 

• Gain an understanding of the many roles that parents play in 
the transition of their sons and daughters. 

• Understand some of the ways that you can offer support to stu- 
dents and their families during transition planning and imple- 
mentation. 

Necessary Materials 

• Transparencies 6.1, 6.2, and 6.3 

• Overhead projector 






